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I. Synopsis 
In English 12, students will reflect on the diverse stories of others as a means to self-
reflection regarding the paired themes of innocence and experience; love and hate; 
conformity and rebellion; and forgiveness and redemption. The dominant theme of 
the first anchor text in unit one of the course is innocence and experience, but it also 
touches on the other three thematic pairs of the course.  In each of these 
subsequent three units, students will read at least one full-length text that delves 
deeper into each of the other thematic pairs as dominant focal points.  Students will 
compose a personal narrative (college essay), write an argumentative essay, write 
reflective pieces, engage in a problem-based research paper, deliver a dramatic 
performance, and present a final project that has both oral and multimedia 
components. 
 

II. Philosophy & Rationale 
The classroom is part of the process through which students discover who they are 
and what their place will be in the woNJSLS RLd.  Senior year is a significant stage 
in the journey from adolescence to adulthood, from dependence to independence, 
from innocence to experience.  The comfort of students’ preconceptions will be 
challenged in this course by reading the stories of others’ journeys, thus pushing 
them toward constant self-reevaluation.  For instance, the conception of love that is 
portrayed in the media does not prepare us for the complicated reality we must face; 
it may be that we are often unaware of the human nature that links love and hate so 
closely.  Furthermore, humans, and more specifically, children, often act impulsively.  
We cannot foresee the forgiveness and redemption we may be compelled to seek in 
our futures.  We cannot always know, innately, when to conform and when to rebel, 
particulaNJSLS RLy if we do not open our minds to the stories of others, especially 
others of different cultures, lifestyles, and beliefs.  This course prepares students to 
learn and think in new and different ways about the complex woNJSLS RLd in which 
they live.  When they are surprised by disruptions to their consciousness, these 
disruptions may be difficult. However, challenges to reevaluate have the power to 
lead to awareness and the ability to consider when awareness must move toward 
action.  Students will ultimately look ahead to their futures recognizing the 
implications of their actions and the effect they have on others.  After all, to quote 
Mitch Albom, the author with whom we close the year, “…the human spirit knows, 
deep down, that all lives intersect.”  

 
A.  Reading Scaffolding  

Based on research on reading from the past forty years, the River Dell 

Regional Schools English Department supports the three reading principles 

reported by Richard Allington (2003). Specifically, 1) students read better, 

when they read more; 2) students learn from their reading when they have 

consistent opportunities to discuss and write about their reading; and 3) 

students need explicit instruction in reading comprehension strategies. 
 
 

 



B.  Writing Scaffolding  

Writing instruction in the River Dell Regional Schools English Department 
includes a balance of student journaling, open-ended responses, and formative 
writing assessments. Students will write on a variety of subjects, in a variety of 
genres, for a variety of readers. 

 
C. Writing Resources 

The Purdue Online Writing Lab (OWL) web site (http://owl.english.purdue.edu/) 
provides explicit writing instruction to foster the writing process: prewriting, drafting, 
sharing, revising, editing, proofreading, and publishing. Some important teaching 
points that are detailed on the OWL web site include:  an introduction to prewriting, 
tips for writing a thesis statement, paragraphing in academic writing, and an 
updated MLA formatting 
and style guide. 

 
Each writing assignment is supported with a clear writing expectation as 

represented in a writing rubric indicated below: 

 
D. Learning Objectives  

Teachers use The New Jersey Learning Standards (CCSS) to create specific, 
behavioral and measurable goals. Individual unit and/or lesson objectives will derive 
directly from the language of the grade-specific standards for Grades 11 and 12; 
teachers will look to the more general anchor standards for guidance. The 
comprehensive standards are available at http://wwNJSLS 
W.state.nj.us/education/cccs/2016/ela/. The NJDOE model curriculum provides “ELL 
Scaffolded Student Learning Objectives” at  http://wwNJSLS 
W.state.nj.us/education/modelcurriculum/ela/ellscaffolding/1112u1.pdf . 
 

E. Modifications for IEP, 504, ELL, G&T, and At-Risk Students 

Reading resources will be provided to accommodate different reading levels. 
 
Students will be given options on types of products that will show mastery of a 
specific skill. 
 
Learning modules will contain learning resources, including but not limited to 
OneNote, videos, primary sources, PowerPoint, and Movie Maker. 

 
III. Scope & Sequence 

There are four thematic based units (Units 1-4); the goal is to study each unit within 

one marking period.   

Unit 1:  Innocence & Experience – Marking Period 1 
➢ The Kite Runner by Khaled  

  
Anchor Writing: Symbolism Essay and Reflective Essay 

 

http://owl.english.purdue.edu/
http://www.state.nj.us/education/cccs/2016/ela/
http://www.state.nj.us/education/cccs/2016/ela/
http://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/1112u1.pdf
http://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/1112u1.pdf


Unit 2:  Conformity & Rebellion - Marking Period 2 
➢ The Help by Kathryn Stockett  

  
Anchor Writing: Informational Research Paper 

 
Unit 3:  Love & Hate - Marking Period 3 

➢ The Great Gatsby by F. Scott Fitzgerald 
➢ Excerpts from A Midsummer Night’s Dream by William Shakespeare and 

selected sonnets 
  

Anchor Writing: Narrative Essay 
 

Unit 4:  Forgiveness & Redemption - Marking Period 4 
➢ The Five People You Meet in Heaven by Mitch Albom OR Tuesdays with 

Morrie by Mitch Albom 

 

Anchor Writing: Reflective Multimedia presentation 

 

Continuous Skill Sets that are taught throughout the school year in each unit:  

Set 1: Vocabulary 
1.   Assigned vocabulary words from context 
2.   Define words based on context 
3.   Apply the vocabulary to students’ own writing 

Set 2: Literary Terms 
1.   Assign literary terms from context 
2.   Define terms in context 
3.   Create authentic application of terms 

Set 3: Grammar 
1.   Understand grammatical terms and concepts 
2.   Apply these grammatical terms and concepts to their own written and 

verbal communication 
 
 
 
 
 
 
 
 
 
 
 
  



LANGUAGE ARTS GRADE TWELVE CURRICULUM 
UNIT ONE: INNOCENCE & EXPERIENCE 

 
STATE STANDARDS 
NJSLS RL.11-12.1. Cite strong and thorough textual evidence and make relevant 
connections to support analysis of what the text says explicitly as well as inferences 
drawn from the text, including determining where the text leaves matters uncertain. 
NJSLS RL.11-12.2. Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective summary of the 
text.  
NJSLS RL.11-12.3. Analyze the impact of the author’s choices regarding how to develop 
and relate elements of a story or drama (e.g., where a story is set, how the action is 
ordered, how the characters are introduced and developed). 
NJSLS RL.11-12.4. Determine the meaning of words and phrases as they are used in 
the text, including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words with multiple meanings or language 
that is particularly fresh, engaging, or beautiful. (e.g., Shakespeare as well as other 
authors.) 
NJSLS RL.11-12.5. Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or end a story, the choice to 
provide a comedic or tragic resolution) contribute to its overall structure and meaning as 
well as its aesthetic impact.  
NJSLS RL.11-12.6. Analyze a case in which grasping a point of view requires 
distinguishing what is directly stated in a text from what is really meant (e.g., satire, 
sarcasm, irony, or understatement).  
NJSLS RL.11-12.9. Demonstrate knowledge of and reflect on (e.g. practical knowledge, 
historical/cultural context, and background knowledge) eighteenth-, nineteenth- and early 
twentieth-century foundational works of literature, including how two or more texts from 
the same period treat similar themes or topics.  
NJSLS NJSLS W.11-12.1. Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning and relevant and sufficient evidence.  

A. Introduce precise, knowledgeable claim(s), establish the significance of the 
claim(s), distinguish the claim(s) from alternate or opposing claims, and create an 
organization that logically sequences claim(s), counterclaims, reasons, and 
evidence. 

B. Develop claim(s) and counterclaims avoiding common logical fallacies and using 
sound reasoning and thoroughly, supplying the most relevant evidence for each 
while pointing out the strengths and limitations of both in a manner that anticipates 
the audience’s knowledge level, concerns, values, and possible biases.  

C. Use transitions (e.g. words, phrases, clauses) to link the major sections of the 
text, create cohesion, and clarify the relationships between claim(s) and reasons, 
between reasons and evidence, and between claim(s) and counterclaims.  

D. Establish and maintain a style and tone appropriate to the audience and purpose 
(e.g. formal and objective for academic writing) while attending to the norms and 
conventions of the discipline in which they are writing.  



E. Provide a concluding paragraph or section that supports the argument presented 
(e.g., articulating implications or the significance of the topic).  

NJSLS W.11-12.2. Write informative/explanatory texts to examine and convey complex 
ideas, concepts, and information clearly and accurately through the effective selection, 
organization, and analysis of content.  

F. A. Introduce a topic; organize complex ideas, concepts, and information so that 
each new element builds on that which precedes it to create a unified whole; 
include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia 
when useful to aiding comprehension.  

G. B.  Develop the topic thoroughly by selecting the most significant and relevant 
facts, extended definitions, concrete details, quotations, or other information and 
examples appropriate to the audience’s knowledge of the topic.  

H. C.  Use appropriate and varied transitions and syntax to link the major sections of 
the text, create cohesion, and clarify the relationships among complex ideas and 
concepts.  

I. D. Use precise language, domain-specific vocabulary, and techniques such as 
metaphor, simile, and analogy to manage the complexity of the topic.  

J. E. Establish and maintain a style and tone appropriate to the audience and 
purpose (e.g. formal and objective for academic writing) while attending to the 
norms and conventions of the discipline in which they are writing.  

K. F. Provide a concluding paragraph or section that supports the argument 
presented (e.g., articulating implications or the significance of the topic).  

NJSLS NJSLS W.11-12.3. Write narratives to develop real or imagined experiences or 
events using effective technique, well-chosen details, and well-structured event 
sequences.  
A. Engage and orient the reader by setting out a problem, situation, or observation and 
its significance, establishing one or multiple point(s) of view, and introducing a narrator 
and/or characters; create a smooth progression of experiences or events. 
B. Use narrative techniques, such as dialogue, pacing, description, reflection, and 
multiple plot lines, to develop experiences, events, and/or characters. 
C. Use a variety of techniques to sequence events so that they build on one another to 
create a coherent whole and build toward a particular tone and outcome (e.g., a sense of 
mystery, suspense, growth, or resolution). 
D. Use precise words and phrases, telling details, and sensory language to convey a 
vivid picture of the experiences, events, setting, and/or characters. 
E. Provide a conclusion that follows from and reflects on what is experienced, observed, 
or resolved over the course of the narrative. 
NJSLS NJSLS W.11-12.4. Produce clear and coherent writing in which the 
development, organization, and style are appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are defined in standards 1–3 above.) 
NJSLS NJSLS W.11-12.5. Develop and strengthen writing as needed by planning, 
revising, editing, rewriting, trying a new approach, or consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a specific 
purpose and audience.  



NJSLS NJSLS W.11-12.6. Use technology, including the Internet, to produce, share, 
and update individual or shared writing products in response to ongoing feedback, 
including new arguments or information. 
NJSLS NJSLS SL.11-12.1. Initiate and participate effectively in a range of collaborative 
discussions (one-on- one, in groups, and teacher-led) with peers on grades 11–12 
topics, texts, and issues, building on others’ ideas and expressing their own clearly and 
persuasively.  
A. Come to discussions prepared, having read and researched material under study; 
explicitly draw on that preparation by referring to evidence from texts and other research 
on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.  
B. Collaborate with peers to promote civil, democratic discussions and decision-making, 
set clear goals and assessments (e.g. student developed rubrics), and establish 
individual roles as needed.  
NJSLS NJSLS SL.11-12.2. Integrate multiple sources of information presented in 
diverse media or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the 
credibility and accuracy of each source.  
NJSLS NJSLS SL.11-12.3. Evaluate a speaker’s point of view, reasoning, and use of 
evidence and rhetoric, assessing the stance, premises, links among ideas, word choice, 
points of emphasis, and tone used. 
NJSLS L.11-12.1. Demonstrate command of the conventions of standard English 
grammar and usage when writing or speaking. 
A. Apply the understanding that usage is a matter of convention, can change over time, 
and is sometimes contested. 
NJSLS L.11-12.2. Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 
A. Observe hyphenation conventions. 
B. Spell correctly. 
NJSLS L.11-12.3. Apply knowledge of language to understand how language functions 
in different contexts, to make effective choices for meaning or style, and to comprehend 
more fully when reading or listening. 
A. Vary syntax for effect, apply an understanding of syntax to the study of complex texts. 
NJSLS L.11-12.4. Determine or clarify the meaning of unknown and multiple-meaning 
words and phrases based on grades 11–12 reading and content, choosing flexibly from a 
range of strategies. 
A. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 
B. Identify and correctly use patterns of word changes that indicate different meanings or 
parts of speech (e.g., conceive, conception, conceivable). 
C. Consult general and specialized reference materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation of a word or determine or 
clarify its precise meaning, its part of speech, its etymology, or its standard usage. 
D. Verify the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary). 
NJSLS L.11-12.5. Demonstrate understanding of figurative language, word 
relationships, and nuances in word meanings. 



A. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role 
in the text. 
B. Analyze nuances in the meaning of words with similar denotations. 
NJSLS L.11-12.6. Acquire and use accurately general academic and domain-specific 
words and phrases, sufficient for reading, writing, speaking, and listening at the college 
and career readiness level; demonstrate independence in gathering vocabulary 
knowledge when considering a word or phrase important to comprehension or 
expression. 
9.4.12.DC.6: Select information to post online that positively impacts personal image and 
future college and career opportunities. 
8.2.12.ITH.3: Analyze the impact that globalization, social media, and access to open 
source technologies has had on innovation and on a society’s economy, politics, and 
culture. 
 

BIG IDEA: 
➢ The world is a bigger and more complicated place than students may think it is. 

On their journey from innocence to experience, they will be faced with difficult 
choices, and they may even suffer unfortunate consequences.  The stories of 
others usher students into a place of self-reflection that will aid them on their 
personal journeys. 

 
ENDURING UNDERSTANDING:  

“The contrast between what we thought in our youth and what we [will]/have come to 
know, painfully, as adults stands as an emblem of the passage from innocence to 
experience.  Yet all of us remain, to one degree or another, innocent throughout life, 
since we never-except with death-stop learning from experience.  Looked at in this 
way, experience is the ceaseless assault life makes on our innocence, moving us to a 
greater wisdom about ourselves and the world around us.” 
       -from Literature: The Human Experience  

 

ANCHOR TEXT:  
➢ The Kite Runner by Khaled Housseni 

 

ANCHOR ASSESSMENTS: 
 

• Reflective Writing 

• Argumentative Writing (Symbolism Essay) 

• Tests:  Literature, Vocabulary 

• Informational Research Paper (Problem-based research paper) 
 
 

ESSENTIAL QUESTIONS: 
➢ How does the growth from innocence to experience affect one’s behavior and 

beliefs? 
➢ What shapes a person’s growth from innocence to experience? 



➢ What are the consequences that result from an innocence that is blind? 
➢ Do you, personally, look forward to the future with pleasurable anticipation or 

with worry and dread?   
➢ How have the stories of others helped you to see the world differently?  To see 

yourself differently? 
➢ What are the genre conventions?  When can we break them and when should 

we adhere to them? How do we know? 
➢ Why is it important to understand an author’s literacy situation? (What is the 

author’s purpose for writing?  Who is the audience? What is the appropriate 
persona for the writing? What is the medium of the writing?  What is the context 
in which a text is written?)  

 

LEARNING OBJECTIVES: 
➢ Students will be able to… 

o engage with a variety of texts and other media, both fiction and non-fiction, 
to explore how different people used language to communicate their 
thoughts and beliefs in varying literacy situations.  

o identify the conventions of the genres and how and when it is effective to 
break away from conventions.  

o consider their literacy situation and shape their writing to speak more 
clearly and effectively for that situation. 

o reflect on the first thematic pair of “innocence & experience” as a strategy 
to write a college essay, and as a jumping off point to delve into the other 
three thematic pairs that impact one’s journey from innocence to 
experience. 

 

SUGGESTED LEARNING ACTIVITIES 
➢ Read sample first person essays ranging in organization such as: narration, 

description, process analysis, exemplification, comparison & contrast, 
classification & division, definition, cause & effect such as: 

o  “Commencement Speech, Kenyon College” by David Foster Wallace 
➢ Read: Frank Bruni’s op-ed piece “Naked Confessions of the College Bound” from 

the June 14, 2014 NY Times: http://wwNJSLS 
W.nytimes.com/2014/06/15/opinion/sunday/frank-bruni-oversharing-in-
admissions-essays.html?_r=0   

o Do:  Speed Dating Activity 
o Write:  Who made a strong first impression?  How?  Why? 

➢ Read The Kite Runner to analyze craft elements.   
o Write:  What is the rhetorical impact of the following craft elements:  Irony, 

Metaphor, Simile, Symbol, Paradox, Cliché.  In other words, how do literary 
craft elements illuminate themes?  

o Extend:  How will I use these understandings to shape my own writing? 
 

 

 
 



SUGGESTED SUPPLEMENTAL RESOURCES: 
➢ Full Length Texts:  The Color Purple by Alice Walker; Oedipus the King by 

Sophocles 
➢ Poetry:  Selections from Bedford St. Martin’s Literature: The Human Experience, 

and other resources. 
➢ Short Fiction: Selections from Bedford St. Martin’s Literature: The Human 

Experience, and other resources. 
➢ Non-fiction: Selections from Bedford St. Martin’s Literature: The Human 

Experience, Everything’s a Text, Writing Analytically; and other resources. 
➢ Film: The Big Sick (2017); Rust & Bone (2012); Ex Macchina (2012); The Devil 

Wears Prada (2006); The Kite Runner (2007); Good Will Hunting (1997), The 
Color Purple (1985), The Kite Runner (2007) 

 
MODIFICATIONS 

 

 
 
 
 
 
 
 

 

  
Resources/Materials 

  

ELL 
(English Language 

Learners) 

Special Education  At Risk  Enrichment  

• Provide translated notes and 
key vocabulary terms 

• Provide images of key 
vocabulary terms and 
concepts 

• Word banks  

• Bilingual dictionaries 

• Assistive translator 
technology  

• Sentence frames 

• Simplified notes 

• Reduced homework 

• Simplified word problems 

• Graphic organizers 

• Matched sentences or 
procedures with pictures 

• Alternative presentation 
options 

• 1-2 sentence short responses 

• Shortened written 
assignments  

• Modified tests 

• Provide notes when student 
request 

• Reduce project workload 

• Short summaries 

• Display reminders 

• Checklist of materials and 
tasks (printed out or digitally 
accessible) 

• Timelines and Calendar for 
benchmark goals for 
assignments/assessments/sho
rt-term goals (Planner 
Microsoft) 

• Assistive technology 
(dictation, immersive reader, 
etc...) 

• Flash cards 

• Teacher notes  

• Graphic organizer 

• Clear parameters and student 
workspace 

• Timer to monitor task and 
duration 

• Study guides  

• Guided notes 

• Choices for alternative 
assignments 

• Students are asked to come 
for extra help to 
review/retake assessment and 
homework assignments 

• Students are allowed time and 
a half on assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Visual cue or signs 

• Rephrase of questions and 
directions 

• Partner or group work on skill 
development  

• Assistance by instructional 
videos or curated videos 
online 

• Students are asked to come 
for extra help to 
review/retake assessment and 
homework assignments 

• Students are allowed time and 
a half on assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Scaffolding assignments  

• Chunking of materials  

• Allow for errors 

• Pre-teach materials  

• Supply teacher demo 

• Rephrase of questions and 
directions  

• Visual cues or signs  

• Small group assistance or 
collaboration  

• Partner or group work on skill 
development  

• Assistance by instructional 
videos or curated videos 
online  

• Guide with options for 
student goal setting  

• Use of timer or a clock to 
monitor time of student 
activity 

 

• Provide students with extra 
problem sets that challenge 
and involve higher level 
thinking 

• Inquiry lead discussions and 
activities 

• More complex tasks and 
projects 

• Higher level questioning and 
techniques  

• Student demoing and 
explanation  

• Provide opportunities for 
students to set personal goals, 
keep records and monitor 
their own learning progress 

• Multiple assessments given in 
different domains, that 
showcase student interests, 
strengths, and needs  

• Use multiple approaches to 
accelerate learning within and 
outside of the school setting  

• Use enrichment options to 
extend and deepen learning 
opportunities within and 
outside of the school setting 

• Use individualized learning 
options such as mentorships, 
internships, online courses, 
and independent study 

 

 



LANGUAGE ARTS GRADE TWELVE CURRICULUM 
UNIT TWO: CONFORMITY & REBELLION 

 

STATE STANDARDS 
NJSLS RL.11-12.1. Cite strong and thorough textual evidence and make relevant 
connections to support analysis of what the text says explicitly as well as inferences 
drawn from the text, including determining where the text leaves matters uncertain. 
NJSLS RL.11-12.2. Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective summary of the 
text.  
NJSLS RL.11-12.3. Analyze the impact of the author’s choices regarding how to develop 
and relate elements of a story or drama (e.g., where a story is set, how the action is 
ordered, how the characters are introduced and developed). 
NJSLS RL.11-12.4. Determine the meaning of words and phrases as they are used in 
the text, including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words with multiple meanings or language 
that is particularly fresh, engaging, or beautiful. (e.g., Shakespeare as well as other 
authors.) 
NJSLS RL.11-12.5. Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or end a story, the choice to 
provide a comedic or tragic resolution) contribute to its overall structure and meaning as 
well as its aesthetic impact.  
NJSLS RL.11-12.6. Analyze a case in which grasping a point of view requires 
distinguishing what is directly stated in a text from what is really meant (e.g., satire, 
sarcasm, irony, or understatement).  
NJSLS RI.11-12.1. Accurately cite strong and thorough textual evidence, (e.g., via 
discussion, written response, etc.), to support analysis of what the text says explicitly as 
well as inferentially, including determining where the text leaves matters uncertain.  
NJSLS RI.11-12.2. Determine two or more central ideas of a text, and analyze their 
development and how they interact to provide a complex analysis; provide an objective 
summary of the text.  
NJSLS RI.11-12.3. Analyze a complex set of ideas or sequence of events and explain 
how specific individuals, ideas, or events interact and develop over the course of the 
text. 
NJSLS RI.11-12.4. Determine the meaning of words and phrases as they are used in a 
text, including figurative, connotative, and technical meanings; analyze how an author 
uses and refines the meaning of a key term or terms over the course of a text (e.g., how 
Madison defines faction in Federalist No. 10). 
NJSLS RI.11-12.5. Analyze and evaluate the effectiveness of the structure an author 
uses in his or her exposition or argument, including whether the structure makes points 
clear, convincing, and engaging. 
NJSLS RI.11-12.6. Determine an author’s point of view or purpose in a text in which the 
rhetoric is particularly effective, analyzing how style and content contribute to the power, 
persuasiveness or beauty of the text.  



NJSLS RI.11-12.7. Integrate and evaluate multiple sources of information presented in 
different media or formats (e.g., visually, quantitatively) as well as in words in order to 
address a question or solve a problem. 
NJSLS RI.11-12.8. Describe and evaluate the reasoning in seminal U.S. and global 
texts, including the application of constitutional principles and use of legal reasoning 
(e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, 
purposes, and arguments in works of public advocacy (e.g., The Federalist, presidential 
addresses). 
NJSLS RI.11-12.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural 
context, and background knowledge) documents of historical and literary significance for 
their themes, purposes and rhetorical features, including primary source documents 
relevant to U.S. and/or global history.  
NJSLS RI.11-12.10. By the end of grade 12, read and comprehend literary nonfiction at 
grade level text-complexity or above.  
NJSLS W.11-12.1. Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and sufficient evidence.  
A. Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), 
distinguish the claim(s) from alternate or opposing claims, and create an organization 
that logically sequences claim(s), counterclaims, reasons, and evidence. 
B. Develop claim(s) and counterclaims avoiding common logical fallacies and using 
sound reasoning and thoroughly, supplying the most relevant evidence for each while 
pointing out the strengths and limitations of both in a manner that anticipates the 
audience’s knowledge level, concerns, values, and possible biases.  
C. Use transitions (e.g. words, phrases, clauses) to link the major sections of the text, 
create cohesion, and clarify the relationships between claim(s) and reasons, between 
reasons and evidence, and between claim(s) and counterclaims.  
D. Establish and maintain a style and tone appropriate to the audience and purpose (e.g. 
formal and objective for academic writing) while attending to the norms and conventions 
of the discipline in which they are writing.  
E. Provide a concluding paragraph or section that supports the argument presented 
(e.g., articulating implications or the significance of the topic).  
NJSLS W.11-12.2. Write informative/explanatory texts to examine and convey complex 
ideas, concepts, and information clearly and accurately through the effective selection, 
organization, and analysis of content.  
A. Introduce a topic; organize complex ideas, concepts, and information so that each 
new element builds on that which precedes it to create a unified whole; include 
formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful 
to aiding comprehension.  
B.  Develop the topic thoroughly by selecting the most significant and relevant facts, 
extended definitions, concrete details, quotations, or other information and examples 
appropriate to the audience’s knowledge of the topic.  
C.  Use appropriate and varied transitions and syntax to link the major sections of the 
text, create cohesion, and clarify the relationships among complex ideas and concepts.  
D. Use precise language, domain-specific vocabulary, and techniques such as 
metaphor, simile, and analogy to manage the complexity of the topic.  



E. Establish and maintain a style and tone appropriate to the audience and purpose (e.g. 
formal and objective for academic writing) while attending to the norms and conventions 
of the discipline in which they are writing.  
F. Provide a concluding paragraph or section that supports the argument presented 
(e.g., articulating implications or the significance of the topic).  
NJSLS W.11-12.4. Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards 1–3 above.) 
NJSLS W.11-12.5. Develop and strengthen writing as needed by planning, revising, 
editing, rewriting, trying a new approach, or consulting a style manual (such as MLA or 
APA Style), focusing on addressing what is most significant for a specific purpose and 
audience.  
NJSLS W.11-12.6. Use technology, including the Internet, to produce, share, and update 
individual or shared writing products in response to ongoing feedback, including new 
arguments or information. 
NJSLS W.11-12.7. Conduct short as well as more sustained research projects to answer 
a question (including a self-generated question) or solve a problem; narrow or broaden 
the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating 
understanding of the subject under investigation. 
NJSLS W.11-12.8. Gather relevant information from multiple authoritative print and 
digital sources, using advanced searches effectively; assess the strengths and 
limitations of each source in terms of the task, purpose, and audience; integrate 
information into the text selectively to maintain the flow of ideas, avoiding plagiarism and 
overreliance on any one source and following a standard format for citation. (MLA or 
APA Style Manuals).  
NJSLS W.11-12.9. Draw evidence from literary or informational texts to support analysis, 
reflection, and research.  
NJSLS W.11-12.10. Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single sitting or a day or two) for a 
range of tasks, purposes. 
NJSLS SL.11-12.1. Initiate and participate effectively in a range of collaborative 
discussions (one-on- one, in groups, and teacher-led) with peers on grades 11–12 
topics, texts, and issues, building on others’ ideas and expressing their own clearly and 
persuasively.  
A. Come to discussions prepared, having read and researched material under study; 
explicitly draw on that preparation by referring to evidence from texts and other research 
on the topic or issue to stimulate a thoughtful, well reasoned exchange of ideas.  
B. Collaborate with peers to promote civil, democratic discussions and decision-making, 
set clear goals and assessments (e.g. student developed rubrics), and establish 
individual roles as needed.  
C. Propel conversations by posing and responding to questions that probe reasoning 
and evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, 
verify, or challenge ideas and conclusions; and promote divergent and creative 
perspectives.  
D. Respond thoughtfully to diverse perspectives; synthesize comments, claims, and 
evidence made on all sides of an issue; resolve contradictions when possible; and 



determine what additional information or research is required to deepen the investigation 
or complete the task 
NJSLS SL.11-12.2. Integrate multiple sources of information presented in diverse media 
or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the credibility and 
accuracy of each source.  
NJSLS SL.11-12.3. Evaluate a speaker’s point of view, reasoning, and use of evidence 
and rhetoric, assessing the stance, premises, links among ideas, word choice, points of 
emphasis, and tone used. 
NJSLS L.11-12.1. Demonstrate command of the conventions of standard English 
grammar and usage when writing or speaking. 
A. Apply the understanding that usage is a matter of convention, can change over time, 
and is sometimes contested. 
NJSLS L.11-12.2. Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 
A. Observe hyphenation conventions. 
B. Spell correctly. 
NJSLS L.11-12.3. Apply knowledge of language to understand how language functions 
in different contexts, to make effective choices for meaning or style, and to comprehend 
more fully when reading or listening. 
A. Vary syntax for effect, apply an understanding of syntax to the study of complex texts. 
NJSLS L.11-12.4. Determine or clarify the meaning of unknown and multiple-meaning 
words and phrases based on grades 11–12 reading and content, choosing flexibly from a 
range of strategies. 
A. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 
B. Identify and correctly use patterns of word changes that indicate different meanings or 
parts of speech (e.g., conceive, conception, conceivable). 
C. Consult general and specialized reference materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation of a word or determine or 
clarify its precise meaning, its part of speech, its etymology, or its standard usage. 
D. Verify the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary). 
NJSLS L.11-12.5. Demonstrate understanding of figurative language, word 
relationships, and nuances in word meanings. 
A. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role 
in the text. 
B. Analyze nuances in the meaning of words with similar denotations. 
NJSLS L.11-12.6. Acquire and use accurately general academic and domain-specific 
words and phrases, sufficient for reading, writing, speaking, and listening at the college 
and career readiness level; demonstrate independence in gathering vocabulary 
knowledge when considering a word or phrase important to comprehension or 
expression. 
9.4.12.DC.6: Select information to post online that positively impacts personal image and 
future college and career opportunities. 
8.2.12.ITH.3: Analyze the impact that globalization, social media, and access to open-
source technologies has had on innovation and on a society’s economy, politics, and 



culture. 
 

BIG IDEAS: 
➢ There are powerful external forces – cultural ideologies – based on race, religion, 

family, etc. which can sometimes be difficult to obey when they are in direct 
conflict with one’s own beliefs.  When this happens, we have to decide when we 
will conform and when we will rebel, and to what end, at what cost.   

 
ENDURING UNDERSTANDING:  

➢ “Both the culture we enjoy and the culture in which we live provide us with ideas 
of how things are and how they should be, frameworks through which to interpret 
reality and possibility.  They help us account for the past, make sense of the 
present and dream of the future.  Culture can be, and is, used as a means of 
social control.  More effective than any army is a shared conception that the way 
things are is the way things should be.  The powers-that-be don’t remain in power 
by convincing us that they are the answer, but rather that there is no other 
solution.  But culture can be, and is, used as a means of resistance, a place to 
formulate other solutions.  In order to strive for change, you have to first imagine 
it, and culture is the repository of imagination.”  

–Stephen Duncombe, “Introduction to the Cultural Resistance 
Reader” 

 

ANCHOR TEXT:  
➢ The Help by Kathryn Stockett  

 

ANCHOR ASSESSMENTS  
• Tests:  Literature, Vocabulary 

• Informational Research Paper (Problem-based research paper) 
 

ESSENTIAL QUESTIONS: 
➢ How is culture used to demonstrate dissatisfaction with the status quo, and with 

the dominant American experience?   
➢ How do the critiques offered by resisting groups connect with larger issues 

debated by the greater public?   
➢ Where do you stand on controversial issues? On the means of resistance or 

dissent?   
➢ What are the positive and negative aspects of “following the crowd”? What are the 

positive and negative aspects of “standing up for one’s beliefs”? 
➢ Why is it important to learn multiple perspectives of an issue and how does that 

help you find a place to stand? 
➢ How do you seek solutions to problems of social conscience that arise? 

 
 

LEARNING OBJECTIVES: 
➢ Students will be able to… 



o engage with a variety of texts and other media, both fiction and non-fiction, 
to understand various perspectives on social issues. 

o identify a social problem and seek solutions through primary and secondary 
research. 

o write a research paper that develops and evolves a claim while 
acknowledging and refuting counterarguments. 

o reflect more deeply on the second thematic pair of “conformity & rebellion” 
and consider how these topics impact their journey from innocence to 
experience. 

 

SUGGESTED LEARNING ACTIVITIES 
➢ Understanding stakeholders:  We will conduct a group exercise exploring various 

perspectives of the stakeholders involved in an inquiry-specific issue.  This will 

begin the road to problem-based learning. 

➢ Understanding that argument and analysis are recursive:  Read Laura Hershey’s, 

“From Poster Child to Protester” and write 200 words explaining the role analysis 

plays in the author’s argument. What is the relationship between her analysis and 

her argument? Where does the analysis end and the argument begin? What, if 

anything, makes this an “argument”?  Also, as you read Hershey, mark the 

rhetorical appeals (ethos, pathos, logos, kairos) that she is making throughout the 

essay.  In class, we will discuss her essay as an argument, and we’ll practice 

reading her argument rhetorically – that is, examining the rhetorical situation of 

her argument and the way it informs her appeals.  

➢ Reading as a lens:  Learn how to read a text and use it as a lens through which to 

explore a larger idea.  For instance, you might read a psychology article and use it 

as a lens through which you analyze a character from a film….or you might read a 

film review and use it as a lens through which you analyze a totally unrelated film 

in the same genre. 

➢ Read chapter 6 in Writing Analytically:  “Finding and Evolving a Thesis”.  Read 

essays written inductively, evolving a thesis along the way.  Engage in short 

analytical writing exercises to practice evolving claims. 

➢ Explore the criticism The Help has received, particulaNJSLS RLy that it in many 

ways, “misrepresents African American speech and culture.”  What are the social 

consequences?  http://wwNJSLS W.huffingtonpost.com/gary-stager/the-help-

teachers-guide_b_972576.htmls  
 

SUGGESTED SUPPLEMENTAL RESOURCES: 
➢ Full Length Texts: Little Big Man by Thomas Berger; Fences by August Wilson 
➢ Poetry:  Selections from Bedford St. Martin’s Literature: The Human Experience, 

and other resources. 
➢ Short Fiction: Selections from Bedford St. Martin’s Literature: The Human 

Experience, and other resources.  
➢ Non-fiction: Selections from Bedford St. Martin’s Literature: The Human 

Experience, Critical Encounters with Texts, Writing Analytically; and other 
resources. 



➢ Film:  The Breakfast Club (1985); The Village (2004); Wayward Pines (TV); The 
Truman Show (1998); Erin Brockovich (2000); Crash (2004); The Help (2011) 

 
MODIFICATIONS 
  

 

  
Resources/Materials 

  

ELL 
(English Language 

Learners) 

Special Education  At Risk  Enrichment  

• Provide translated notes and 
key vocabulary terms 

• Provide images of key 
vocabulary terms and 
concepts 

• Word banks  

• Bilingual dictionaries 

• Assistive translator 
technology  

• Sentence frames 

• Simplified notes 

• Reduced homework 

• Simplified word problems 

• Graphic organizers 

• Matched sentences or 
procedures with pictures 

• Alternative presentation 
options 

• 1-2 sentence short responses 

• Shortened written 
assignments  

• Modified tests 

• Provide notes when student 
request 

• Reduce project workload 

• Short summaries 

• Display reminders 

• Checklist of materials and 
tasks (printed out or digitally 
accessible) 

• Timelines and Calendar for 
benchmark goals for 
assignments/assessments/sho
rt-term goals (Planner 
Microsoft) 

• Assistive technology 
(dictation, immersive reader, 
etc...) 

• Flash cards 

• Teacher notes  

• Graphic organizer 

• Clear parameters and student 
workspace 

• Timer to monitor task and 
duration 

• Study guides  

• Guided notes 

• Choices for alternative 
assignments 

• Students are asked to come 
for extra help to 
review/retake assessment and 
homework assignments 

• Students are allowed time and 
a half on assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Visual cue or signs 

• Rephrase of questions and 
directions 

• Partner or group work on skill 
development  

• Assistance by instructional 
videos or curated videos 
online 

• Students are asked to come 
for extra help to 
review/retake assessment and 
homework assignments 

• Students are allowed time and 
a half on assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Scaffolding assignments  

• Chunking of materials  

• Allow for errors 

• Pre-teach materials  

• Supply teacher demo 

• Rephrase of questions and 
directions  

• Visual cues or signs  

• Small group assistance or 
collaboration  

• Partner or group work on skill 
development  

• Assistance by instructional 
videos or curated videos 
online  

• Guide with options for 
student goal setting  

• Use of timer or a clock to 
monitor time of student 
activity 

 

• Provide students with extra 
problem sets that challenge 
and involve higher level 
thinking 

• Inquiry lead discussions and 
activities 

• More complex tasks and 
projects 

• Higher level questioning and 
techniques  

• Student demoing and 
explanation  

• Provide opportunities for 
students to set personal goals, 
keep records and monitor 
their own learning progress 

• Multiple assessments given in 
different domains, that 
showcase student interests, 
strengths, and needs  

• Use multiple approaches to 
accelerate learning within and 
outside of the school setting  

• Use enrichment options to 
extend and deepen learning 
opportunities within and 
outside of the school setting 

• Use individualized learning 
options such as mentorships, 
internships, online courses, 
and independent study 

 

 



LANGUAGE ARTS GRADE TWELVE CURRICULUM 
UNIT THREE: LOVE & HATE 

 

STATE STANDARDS 
NJSLS RL.11-12.1. Cite strong and thorough textual evidence and make relevant 
connections to support analysis of what the text says explicitly as well as inferences 
drawn from the text, including determining where the text leaves matters uncertain. 
NJSLS RL.11-12.2. Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective summary of the 
text.  
NJSLS RL.11-12.3. Analyze the impact of the author’s choices regarding how to develop 
and relate elements of a story or drama (e.g., where a story is set, how the action is 
ordered, how the characters are introduced and developed). 
NJSLS RL.11-12.4. Determine the meaning of words and phrases as they are used in 
the text, including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words with multiple meanings or language 
that is particularly fresh, engaging, or beautiful. (e.g., Shakespeare as well as other 
authors.) 
NJSLS RL.11-12.5. Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or end a story, the choice to 
provide a comedic or tragic resolution) contribute to its overall structure and meaning as 
well as its aesthetic impact.  
NJSLS RL.11-12.6. Analyze a case in which grasping a point of view requires 
distinguishing what is directly stated in a text from what is really meant (e.g., satire, 
sarcasm, irony, or understatement).  
NJSLS RL.11-12.7. Analyze multiple interpretations of a story, drama, or poem (e.g., 
recorded or live production of a play or recorded novel or poetry), evaluating how each 
version interprets the source text. (e.g., Shakespeare and other authors.)  
NJSLS RL.11-12.9. Demonstrate knowledge of and reflect on (e.g. practical knowledge, 
historical/cultural context, and background knowledge) eighteenth-, nineteenth- and early 
twentieth-century foundational works of literature, including how two or more texts from 
the same period treat similar themes or topics.  
NJSLS RL.11-12.10. By the end of grade 12, read and comprehend literature, including 
stories, dramas, and poems, at grade level or above.  
NJSLS W.11-12.3. Write narratives to develop real or imagined experiences or events 
using effective technique, well-chosen details, and well-structured event sequences.  
A. Engage and orient the reader by setting out a problem, situation, or observation and 
its significance, establishing one or multiple point(s) of view, and introducing a narrator 
and/or characters; create a smooth progression of experiences or events. 
B. Use narrative techniques, such as dialogue, pacing, description, reflection, and 
multiple plot lines, to develop experiences, events, and/or characters. 
C. Use a variety of techniques to sequence events so that they build on one another to 
create a coherent whole and build toward a particular tone and outcome (e.g., a sense of 
mystery, suspense, growth, or resolution). 



D. Use precise words and phrases, telling details, and sensory language to convey a 
vivid picture of the experiences, events, setting, and/or characters. 
E. Provide a conclusion that follows from and reflects on what is experienced, observed, 
or resolved over the course of the narrative. 
NJSLS W.11-12.4. Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards 1–3 above.) 
NJSLS W.11-12.5. Develop and strengthen writing as needed by planning, revising, 
editing, rewriting, trying a new approach, or consulting a style manual (such as MLA or 
APA Style), focusing on addressing what is most significant for a specific purpose and 
audience.  
NJSLS W.11-12.10. Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single sitting or a day or two) for a 
range of tasks, purposes. 
NJSLS SL.11-12.1. Initiate and participate effectively in a range of collaborative 
discussions (one-on- one, in groups, and teacher-led) with peers on grades 11–12 
topics, texts, and issues, building on others’ ideas and expressing their own clearly and 
persuasively. 
A. Come to discussions prepared, having read and researched material under study; 
explicitly draw on that preparation by referring to evidence from texts and other research 
on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.  
B. Collaborate with peers to promote civil, democratic discussions and decision-making, 
set clear goals and assessments (e.g. student developed rubrics), and establish 
individual roles as needed.  
D. Respond thoughtfully to diverse perspectives; synthesize comments, claims, and 
evidence made on all sides of an issue; resolve contradictions when possible; and 
determine what additional information or research is required to deepen the investigation 
or complete the task.  
NJSLS SL.11-12.2. Integrate multiple sources of information presented in diverse media 
or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the credibility and 
accuracy of each source.  
NJSLS SL.11-12.3. Evaluate a speaker’s point of view, reasoning, and use of evidence 
and rhetoric, assessing the stance, premises, links among ideas, word choice, points of 
emphasis, and tone used. 
NJSLS SL.11-12.4 Present information, findings and supporting evidence clearly, 
concisely, and logically. The content, organization, development, and style are 
appropriate to task, purpose, and audience.  
NJSLS SL.11-12.5. Make strategic use of digital media (e.g., textual, graphical, audio, 
visual, and interactive elements) in presentations to enhance understanding of findings, 
reasoning, and evidence and to add interest. 
NJSLS SL.11-12.6. Adapt speech to a variety of contexts and tasks, demonstrating a 
command of formal English when indicated or appropriate. 
NJSLS L.11-12.1. Demonstrate command of the conventions of standard English 
grammar and usage when writing or speaking. 
A. Apply the understanding that usage is a matter of convention, can change over time, 
and is sometimes contested. 



NJSLS L.11-12.2. Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 
A. Observe hyphenation conventions. 
B. Spell correctly. 
NJSLS L.11-12.3. Apply knowledge of language to understand how language functions 
in different contexts, to make effective choices for meaning or style, and to comprehend 
more fully when reading or listening. 
A. Vary syntax for effect, apply an understanding of syntax to the study of complex texts. 
NJSLS L.11-12.4. Determine or clarify the meaning of unknown and multiple-meaning 
words and phrases based on grades 11–12 reading and content, choosing flexibly from a 
range of strategies. 
A. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 
B. Identify and correctly use patterns of word changes that indicate different meanings or 
parts of speech (e.g., conceive, conception, conceivable). 
C. Consult general and specialized reference materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation of a word or determine or 
clarify its precise meaning, its part of speech, its etymology, or its standard usage. 
D. Verify the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary). 
NJSLS L.11-12.5. Demonstrate understanding of figurative language, word 
relationships, and nuances in word meanings. 
A. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role 
in the text. 
B. Analyze nuances in the meaning of words with similar denotations. 
NJSLS L.11-12.6. Acquire and use accurately general academic and domain-specific 
words and phrases, sufficient for reading, writing, speaking, and listening at the college 
and career readiness level; demonstrate independence in gathering vocabulary 
knowledge when considering a word or phrase important to comprehension or 
expression. 
NJSLS 6.1.12.D.14.d Evaluate the extent to which women, minorities, individuals 
with gender preferences, and individuals with disabilities have met their goals of 
equality in the workplace, politics, and society. 
NJSLS 6.1.12.D.14.e Evaluate the role of religion on cultural and social mores, 
public opinion, and political decisions. 
NJSLS 6.1.12.D.14.f Determine the influence of multicultural beliefs, products (i.e., 
art, food, music, and literature), and practices in shaping contemporary American 
culture. 
9.4.12.DC.6: Select information to post online that positively impacts personal image and 
future college and career opportunities. 
8.2.12.ITH.3: Analyze the impact that globalization, social media, and access to open-
source technologies has had on innovation and on a society’s economy, politics, and 
culture. 

 
 
 



BIG IDEAS: 
➢ Both love and hate take on many guises while influencing everything we do in our 

interactions with families, friends, sexual relationships, creatures, religion and 
country.  Often teenagers confuse love with lust only to discover its potential to open 
the world to other profound possibilities which include both the concrete and the 
abstract.  Hate is often described as the opposite of love, but they share a great deal 
in common because each play out as a journey of discovery.  

 

ENDURING UNDERSTANDINGS: 
➢ “Love is an act of faith springing from our deep-seated need to join with another 

human being [physically, emotionally, and/or spiritually].  While hate is a denial of 
that faith and therefore a retreat into [] isolation, love is an attempt to break out of the 
isolation” (Abcarian, et. al).  It is critical to examine motives and behaviors in 
different love relationships, including those dealing with love of an idea, way of life, 
or indispensable belief. 

 

ANCHOR TEXT: 
o The Great Gatsby by F. Scott Fitzgerald 
o Excerpts from A Midsummer Night’s Dream by William Shakespeare 
o Sonnets by William Shakespeare 

 

ANCHOR ASSESSMENTS: 
➢ Tests: Literature, Vocabulary 
➢  Narrative Writing 
➢ Dramatic Performance 

 

ESSENTIAL QUESTIONS: 
➢ What is love and what is the source of your definition of love? 
➢ What are the circumstances under which you have hated someone or something? 

How would you characterize your hatred? 
➢ How closely related are love and hate? 
➢ What are the greatest expressions of love and hate? 
➢ Can love be a negative influence? Distort one’s reality? 
➢ What are the consequences that result from love that is blind? 
➢ How are poetic devices used to express narrative and meaning? 
➢ How are rhetorical strategies effective in visual images/scenes? 

 

LEARNING OBJECTIVES: 
➢ Students will be able to . . .  

o engage in a variety of poetic traditions, explore how people have written and 
used poetic literature to communicate their thoughts and beliefs. 

o recognize poetic and literary devices, and understand how writers manipulate 
language for their desired effects. 

o successfully convey meaning and purpose through oral expression. 



o reflect more deeply on the third thematic pair of “love & hate” and consider 
how these topics impact their journey from innocence to experience. 
 

SUGGESTED LEARNING ACTIVITIES: 
o Read excerpts from A Midsummer Night’s Dream:  Explore Shakespeare’s 

language, form, and style as a model through which students will write and 
perform their own dramatic scenes. 

o Read Poetry including: (1) Shakespeare & Petrarch sonnets; (2) Romantic Poetry; 
(3) Carpé Diem poetry; (4) contemporary song lyrics 
o Scan poetry for meter and rhyme scheme. 
o Map similarities and differences of Shakespeare and Petrarch sonnets. 
o Discuss language, style, meaning and themes. 
o Discuss and compare themes through the romantic and carpe diem lens. 
o Evaluate the Shakespeare’s views on love and hate and mapping the 

evolution of his writing style and personal thoughts/beliefs throughout a 
timeline of his writing career 

o Read The Great Gatsby an conduct a rhetorical analysis of sophisticated literary 
techniques while reading.   

o Techniques include:  Symbols, motif, repetition, imagery, strands, binaries, 
diction, etc. 

o Learning Activities Include: Reading journals, annotation, class discussion, 
close reading analysis 

 

SUGGESTED SUPPLEMENTAL RESOURCES: 
➢ Full Length Texts:  Hamlet by William Shakespeare 
➢ Poetry:  Selections from Bedford St. Martin’s Literature: The Human Experience, 

and other resources. 
➢ Short Fiction: Selections from Bedford St. Martin’s Literature: The Human 

Experience, and other resources.  
➢ Non-fiction: Selections from Bedford St. Martin’s Literature: The Human 

Experience, Critical Encounters with Texts, Writing Analytically; and other 
resources. 

➢ Film: The Great Gatsby (1974, 2013), Crouching Tiger Hidden Dragon (2000); 

Manchester by the Sea (2016); The Master (2012); Ten Things I Hate about You 

(1999); Eternal Sunshine of the Spotless Mind (2004); Groundhog Day (1993); 

The Notebook (2004) 

 
 
 
 
 
 
 
 
 



MODIFICATIONS 
 
 

  
 

  
Resources/Materials 

  

ELL 
(English Language 

Learners) 

Special Education  At Risk  Enrichment  

• Provide translated notes and 
key vocabulary terms 

• Provide images of key 
vocabulary terms and 
concepts 

• Word banks  

• Bilingual dictionaries 

• Assistive translator 
technology  

• Sentence frames 

• Simplified notes 

• Reduced homework 

• Simplified word problems 

• Graphic organizers 

• Matched sentences or 
procedures with pictures 

• Alternative presentation 
options 

• 1-2 sentence short responses 

• Shortened written 
assignments  

• Modified tests 

• Provide notes when student 
request 

• Reduce project workload 

• Short summaries 

• Display reminders 

• Checklist of materials and 
tasks (printed out or digitally 
accessible) 

• Timelines and Calendar for 
benchmark goals for 
assignments/assessments/sho
rt-term goals (Planner 
Microsoft) 

• Assistive technology 
(dictation, immersive reader, 
etc...) 

• Flash cards 

• Teacher notes  

• Graphic organizer 

• Clear parameters and student 
workspace 

• Timer to monitor task and 
duration 

• Study guides  

• Guided notes 

• Choices for alternative 
assignments 

• Students are asked to come 
for extra help to 
review/retake assessment and 
homework assignments 

• Students are allowed time and 
a half on assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Visual cue or signs 

• Rephrase of questions and 
directions 

• Partner or group work on skill 
development  

• Assistance by instructional 
videos or curated videos 
online 

• Students are asked to come 
for extra help to 
review/retake assessment and 
homework assignments 

• Students are allowed time and 
a half on assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Scaffolding assignments  

• Chunking of materials  

• Allow for errors 

• Pre-teach materials  

• Supply teacher demo 

• Rephrase of questions and 
directions  

• Visual cues or signs  

• Small group assistance or 
collaboration  

• Partner or group work on skill 
development  

• Assistance by instructional 
videos or curated videos 
online  

• Guide with options for 
student goal setting  

• Use of timer or a clock to 
monitor time of student 
activity 

 

• Provide students with extra 
problem sets that challenge 
and involve higher level 
thinking 

• Inquiry lead discussions and 
activities 

• More complex tasks and 
projects 

• Higher level questioning and 
techniques  

• Student demoing and 
explanation  

• Provide opportunities for 
students to set personal goals, 
keep records and monitor 
their own learning progress 

• Multiple assessments given in 
different domains, that 
showcase student interests, 
strengths, and needs  

• Use multiple approaches to 
accelerate learning within and 
outside of the school setting  

• Use enrichment options to 
extend and deepen learning 
opportunities within and 
outside of the school setting 

• Use individualized learning 
options such as mentorships, 
internships, online courses, 
and independent study 

 

 



LANGUAGE ARTS GRADE TWELVE CURRICULUM 
UNIT FOUR: FORGIVENESS & REDEMPTION 

 
STATE STANDARDS 
NJSLS RL.11-12.1. Cite strong and thorough textual evidence and make relevant 
connections to support analysis of what the text says explicitly as well as inferences 
drawn from the text, including determining where the text leaves matters uncertain. 
NJSLS RL.11-12.2. Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including how they interact and 
build on one another to produce a complex account; provide an objective summary of the 
text.  
NJSLS RL.11-12.3. Analyze the impact of the author’s choices regarding how to develop 
and relate elements of a story or drama (e.g., where a story is set, how the action is 
ordered, how the characters are introduced and developed). 
NJSLS RL.11-12.4. Determine the meaning of words and phrases as they are used in 
the text, including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including words with multiple meanings or language 
that is particularly fresh, engaging, or beautiful. (e.g., Shakespeare as well as other 
authors.) 
NJSLS RL.11-12.5. Analyze how an author’s choices concerning how to structure 
specific parts of a text (e.g., the choice of where to begin or end a story, the choice to 
provide a comedic or tragic resolution) contribute to its overall structure and meaning as 
well as its aesthetic impact.  
NJSLS RL.11-12.6. Analyze a case in which grasping a point of view requires 
distinguishing what is directly stated in a text from what is really meant (e.g., satire, 
sarcasm, irony, or understatement).  
NJSLS RL.11-12.10. By the end of grade 12, read and comprehend literature, including 
stories, dramas, and poems, at grade level or above.  
NJSLS W.11-12.3. Write narratives to develop real or imagined experiences or events 
using effective technique, well-chosen details, and well-structured event sequences.  
A. Engage and orient the reader by setting out a problem, situation, or observation and 
its significance, establishing one or multiple point(s) of view, and introducing a narrator 
and/or characters; create a smooth progression of experiences or events. 
B. Use narrative techniques, such as dialogue, pacing, description, reflection, and 
multiple plot lines, to develop experiences, events, and/or characters. 
C. Use a variety of techniques to sequence events so that they build on one another to 
create a coherent whole and build toward a particular tone and outcome (e.g., a sense of 
mystery, suspense, growth, or resolution). 
D. Use precise words and phrases, telling details, and sensory language to convey a 
vivid picture of the experiences, events, setting, and/or characters. 
E. Provide a conclusion that follows from and reflects on what is experienced, observed, 
or resolved over the course of the narrative. 
NJSLS W.11-12.4. Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards 1–3 above.) 



NJSLS W.11-12.5. Develop and strengthen writing as needed by planning, revising, 
editing, rewriting, trying a new approach, or consulting a style manual (such as MLA or 
APA Style), focusing on addressing what is most significant for a specific purpose and 
audience.  
NJSLS W.11-12.6. Use technology, including the Internet, to produce, share, and update 
individual or shared writing products in response to ongoing feedback, including new 
arguments or information. 
NJSLS W.11-12.7. Conduct short as well as more sustained research projects to answer 
a question (including a self-generated question) or solve a problem; narrow or broaden 
the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating 
understanding of the subject under investigation. 
NJSLS SL.11-12.1. Initiate and participate effectively in a range of collaborative 
discussions (one-on- one, in groups, and teacher-led) with peers on grades 11–12 
topics, texts, and issues, building on others’ ideas and expressing their own clearly and 
persuasively.  
A. Come to discussions prepared, having read and researched material under study; 
explicitly draw on that preparation by referring to evidence from texts and other research 
on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.  
B. Collaborate with peers to promote civil, democratic discussions and decision-making, 
set clear goals and assessments (e.g. student developed rubrics), and establish 
individual roles as needed.  
C. Propel conversations by posing and responding to questions that probe reasoning 
and evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, 
verify, or challenge ideas and conclusions; and promote divergent and creative 
perspectives.  
D. Respond thoughtfully to diverse perspectives; synthesize comments, claims, and 
evidence made on all sides of an issue; resolve contradictions when possible; and 
determine what additional information or research is required to deepen the investigation 
or complete the task.  
NJSLS SL.11-12.2. Integrate multiple sources of information presented in diverse media 
or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the credibility and 
accuracy of each source.  
NJSLS SL.11-12.3. Evaluate a speaker’s point of view, reasoning, and use of evidence 
and rhetoric, assessing the stance, premises, links among ideas, word choice, points of 
emphasis, and tone used. 
NJSLS SL.11-12.4 Present information, findings and supporting evidence clearly, 
concisely, and logically. The content, organization, development, and style are 
appropriate to task, purpose, and audience.  
NJSLS SL.11-12.5. Make strategic use of digital media (e.g., textual, graphical, audio, 
visual, and interactive elements) in presentations to enhance understanding of findings, 
reasoning, and evidence and to add interest. 
NJSLS SL.11-12.6. Adapt speech to a variety of contexts and tasks, demonstrating a 
command of formal English when indicated or appropriate. 
NJSLS L.11-12.1. Demonstrate command of the conventions of standard English 
grammar and usage when writing or speaking. 



A. Apply the understanding that usage is a matter of convention, can change over time, 
and is sometimes contested. 
NJSLS L.11-12.2. Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 
A. Observe hyphenation conventions. 
B. Spell correctly. 
NJSLS L.11-12.3. Apply knowledge of language to understand how language functions 
in different contexts, to make effective choices for meaning or style, and to comprehend 
more fully when reading or listening. 
A. Vary syntax for effect, apply an understanding of syntax to the study of complex texts. 
NJSLS L.11-12.4. Determine or clarify the meaning of unknown and multiple-meaning 
words and phrases based on grades 11–12 reading and content, choosing flexibly from a 
range of strategies. 
A. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 
B. Identify and correctly use patterns of word changes that indicate different meanings or 
parts of speech (e.g., conceive, conception, conceivable). 
C. Consult general and specialized reference materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation of a word or determine or 
clarify its precise meaning, its part of speech, its etymology, or its standard usage. 
D. Verify the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary). 
NJSLS L.11-12.5. Demonstrate understanding of figurative language, word 
relationships, and nuances in word meanings. 
A. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role 
in the text. 
B. Analyze nuances in the meaning of words with similar denotations. 
NJSLS L.11-12.6. Acquire and use accurately general academic and domain-specific 
words and phrases, sufficient for reading, writing, speaking, and listening at the college 
and career readiness level; demonstrate independence in gathering vocabulary 
knowledge when considering a word or phrase important to comprehension or 
expression. 
NJSLS 6.1.12.D.14.d Evaluate the extent to which women, minorities, individuals 
with gender preferences, and individuals with disabilities have met their goals of 
equality in the workplace, politics, and society. 
NJSLS 6.1.12.D.14.e Evaluate the role of religion on cultural and social mores, 
public opinion, and political decisions. 
NJSLS 6.1.12.D.14.f Determine the influence of multicultural beliefs, products (i.e., art, 
food, music, and literature), and practices in shaping contemporary American culture. 
9.4.12.DC.6: Select information to post online that positively impacts personal image and 
future college and career opportunities. 
8.2.12.ITH.3: Analyze the impact that globalization, social media, and access to 
open-source technologies has had on innovation and on a society’s economy, 
politics, and culture 
 

 



BIG IDEAS: 
➢ We always have opportunities to seek redemption, but we may not always be able 

to achieve forgiveness from others or from ourselves.  We must be mindful of how 
we live our lives and understand the unpredictability of what our future selves may 
need in order to move forward. 

 
ENDURING UNDERSTANDING:  

➢ Forgiveness is the intentional and voluntary process by which a victim undergoes 
a change in feelings and attitude regarding an offense, lets go of negative 
emotions such as vengefulness, with an increased ability to wish the offender well 
without, at the same time, condoning that negative behavior.  It is often not until 
death that people seek forgiveness and hope to gain redemption. The inevitability 
of death and the way one confronts it paradoxically lend to life its meaning and its 
value.  Dying leads to a redemptive awareness but this is not an ideal; rather, it is 
a tragedy. However, there are many endings in life not as final as death – 
moments when one ending leads to a new beginning.  As such, forgiveness 
sought on any precipice has the potential to redeem, within a person, a spirit that 
is resilient, and ready to embark on the next stage of life with a freedom and 
perspective not formeNJSLS RLy embodied. 

 

ANCHOR TEXT:  
➢ The Five People You Meet in Heaven by Mitch Albom OR Tuesdays with 

Morrie by Mitch Albom 
 

ANCHOR ASSESSMENTS  
➢ Reflective writing - Multi-media presentation  

 

ESSENTIAL QUESTIONS: 
➢ Does forgiveness necessarily constitute absolution and closure?   
➢ Must one experience a near death situation in order to achieve redemption?   
➢ Can forgiveness and redemption exist in a secular context?  
➢ Are we always able to reconcile with past mistakes?   
➢ How can a hybrid presentation that combines spoken word with visual imagery 

effectively illustrate a journey?  Will it be cathartic? 
➢ What are the conventions of hybridity that must be followed, and when is it 

acceptable to break them to serve a rhetorical purpose? 
 

LEARNING OBJECTIVES: 
➢ Students will be able to… 

o synthesize multiple modalities to present the story of their journey through 
the literature and the learning of this course as it impacts their future lives. 

o recognize effective rhetorical techniques when reading or listening to the 
speeches of others. 

o employ effective rhetorical techniques when designing a presentation. 
o reflect more deeply on the fourth thematic pair of “forgiveness & 



redemption” and consider how these topics impact their journey from 
innocence to experience. 

 

SUGGESTED LEARNING ACTIVITIES 
➢ Student group research tasks: 

o Newspaper clippings on near death (by violent accident) experiences. 
o Post-traumatic stress syndrome and how it has affected Eddie. 
o List (1) ways to build a child’s self-esteem and (2) ways to destroy a child’s 

self-esteem and (3) how these have influenced Eddie. 
➢ Write an obituary for Eddie that reflects the themes of forgiveness and redemption 
➢ Write a missing chapter from the book, in which Eddie meets and speaks with his 

father. 
➢ Read the poem “In the Land of the Beginning Again.” Use it as inspiration and 

create your own poem, imagining what you would do if you could do it all over 
again.  

➢ Watch videos and read stories about people’s near-death experiences. Discuss if 
you find them believable. Why/why not?  Share your own visions of “life after 
death.” 

➢ Watch It’s a Wonderful Life and discuss similarities and differences between the 
Eddie and George Bailey. 

➢ Read and listen to speeches and analyze the effect of rhetorical choices. 
➢ Multi-media presentation:  Make a short film.  Consider the idea that coming to an 

epiphany is redeeming.  Identify a newfound moment of consciousness in your 
life.  How have your experiences thus far allowed you to arrive at this opportunity 
for redemption?  Does this metamorphosis require forgiveness on any level?  How 
has your exploration of the themes in the first three units led you to this place?  
How will this newfound awareness impact your path moving forward.  Write a 
commencement address that will serve as the backdrop for your film. 

 

SUGGESTED SUPPLEMENTAL RESOURCES: 
➢ The Namesake by Jhumpa Lahiri 
➢ Poetry:  Selections from Bedford St. Martin’s Literature: The Human Experience, 

and other resources. 
➢ Short Fiction: Selections from Bedford St. Martin’s Literature: The Human 

Experience, and other resources.  
➢ Non-fiction: Selections from Bedford St. Martin’s Literature: The Human 

Experience, Critical Encounters with Texts, Writing Analytically; and other 
resources. 

➢ Film:  It’s a Wonderful Life (1946); Silver Linings Playbook (2012); The Green Mile 
(1999); It’s a Wonderful Life (1946); Groundhog Day (1993); Good Will Hunting 
(1997); The Shawshank Redemption (1994); Whiplash (2014); Lion (2016); 
Scrooged (1988) 

 
 
 
 



MODIFICATIONS 
 

 
 

 

  
Resources/Materials 

  

ELL 
(English Language 

Learners) 

Special Education  At Risk  Enrichment  

• Provide translated notes and 
key vocabulary terms 

• Provide images of key 
vocabulary terms and 
concepts 

• Word banks  

• Bilingual dictionaries 

• Assistive translator 
technology  

• Sentence frames 

• Simplified notes 

• Reduced homework 

• Simplified word problems 

• Graphic organizers 

• Matched sentences or 
procedures with pictures 

• Alternative presentation 
options 

• 1-2 sentence short responses 

• Shortened written 
assignments  

• Modified tests 

• Provide notes when student 
request 

• Reduce project workload 

• Short summaries 

• Display reminders 

• Checklist of materials and 
tasks (printed out or digitally 
accessible) 

• Timelines and Calendar for 
benchmark goals for 
assignments/assessments/sho
rt-term goals (Planner 
Microsoft) 

• Assistive technology 
(dictation, immersive reader, 
etc...) 

• Flash cards 

• Teacher notes  

• Graphic organizer 

• Clear parameters and student 
workspace 

• Timer to monitor task and 
duration 

• Study guides  

• Guided notes 

• Choices for alternative 
assignments 

• Students are asked to come 
for extra help to 
review/retake assessment and 
homework assignments 

• Students are allowed time and 
a half on assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Visual cue or signs 

• Rephrase of questions and 
directions 

• Partner or group work on skill 
development  

• Assistance by instructional 
videos or curated videos 
online 

• Students are asked to come 
for extra help to 
review/retake assessment and 
homework assignments 

• Students are allowed time and 
a half on assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Scaffolding assignments  

• Chunking of materials  

• Allow for errors 

• Pre-teach materials  

• Supply teacher demo 

• Rephrase of questions and 
directions  

• Visual cues or signs  

• Small group assistance or 
collaboration  

• Partner or group work on skill 
development  

• Assistance by instructional 
videos or curated videos 
online  

• Guide with options for 
student goal setting  

• Use of timer or a clock to 
monitor time of student 
activity 

 

• Provide students with extra 
problem sets that challenge 
and involve higher level 
thinking 

• Inquiry lead discussions and 
activities 

• More complex tasks and 
projects 

• Higher level questioning and 
techniques  

• Student demoing and 
explanation  

• Provide opportunities for 
students to set personal goals, 
keep records and monitor 
their own learning progress 

• Multiple assessments given in 
different domains, that 
showcase student interests, 
strengths, and needs  

• Use multiple approaches to 
accelerate learning within and 
outside of the school setting  

• Use enrichment options to 
extend and deepen learning 
opportunities within and 
outside of the school setting 

• Use individualized learning 
options such as mentorships, 
internships, online courses, 
and independent study 

 

 


